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Abstract

1 . Affective Self — Awareness in children according with two variables: A
. Age (9,10,11) years. B . sex (males/females). 2 — The indication of differ-
ences in the development of Affective Self — Awareness for children accord-
ing with two variables:: A . Age (9,10, 11)  years . B. sex (males/females).
In order to achieve the aims of the current study ,the researcher adopts of the
scale Affective Self — Awareness (Tangney &eaal,1991) This scale comprises (15)
stories, scenarios (10) of which are negative, and the other (5) are positive. They
have been prepared as a test which has been translated in to the Arabic language.
This test has been checked and examined to be a true demonstration of scaling
properties, Also this test has been applied to the sample study of (180) respondents
of children aged (9,10 ,11) years. The division between males and females was
justifiably applied to (60) child per each age involved in this study. The data got
from the sample results were statically computed and show the findings: 1.The
children 0f(9,10,11)years have Affective Self — Awareness.2. The sentimental self
— consciousness takes continuous developed way not occasionally in life. 3. The
way of the Affective Self — Awareness is not influenced by age and sex.

KeyWords: Development , Affective Awareness , Childhood.
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Chapter 1: Definition of Research:

Research problem:

Feelings play an essential role in the conduct of life and the accompanying
personal decisions. Violent feelings lead to confusion of logic. Lack of
awareness of feelings can be a hindrance, especially when making deci-
sions on which our fate depends. It makes one feel fear, shame, 21). Both
Borland et al. (1998) show that late childhood children cheerfully engage
in discussions about their feelings, which are able to identify a wide range
of emotions and reflect on the consequences that may be raised and how
they experience them (Borland et al., 1998: 3). This emotional weakness
in childhood may remain relatively constant over time and predict psycho-
logical illnesses in adolescence and rudeness (Schnerider & Leitenberg,
1989).

The theoretical visions of the evolutionary path of emotional self-con-
sciousness diverged. Flavell and Green (2000) argue that the change in
the emotional life of children coincides with cognitive progress that ena-
bles the development of as much complex information as possible about
the causes of emotional awareness. Although children begin with early
emotional experience in their lives, their conceptual information about the
determinants of these emotions lies in another development during middle
and late childhood. (7-10) years, the child is better able to think self-reflec-
tion in the contents of his mind and feelings, and be more precise in judg-
ment when he thinks of others and what they think (Flavell & Green, 2000:
97). While Ferguson & Stegge, 1995) shows that most children in early
childhood exhibit behaviors that indicate emotional self-awareness, such
as shyness when they know that others are looking at them or showing a
smile when they respond positively to their actions or appear sad or with-
drawn after receiving negative feedback (Ferguson & Stegge, 1995). : 17).
Based on the foregoing, there is support supported by the theories that
children start emotional self-awareness after they begin to speak, and that
their emotional awareness improves with age. There are other views that
emotional awareness only appears when the child reaches late childhood.
The current study attempts to answer the following question: Do children
(9, 10, 11) have emotional self-awareness? Does emotional self-awareness
take a gradual or continuous course of evolution?

Research importance:
The child, when he is highly aware of what he feels, thinks and under-
stands through himself, has the ability to see this through his actions and



The effect of Adey and Shayer Model on the Acquisition of the Gram-
matical Concepts by Preparatory School Students and Developing
Their Attitudes towards Arabic Grammar Subject 2901

actions, and becomes an observer of his self and his environment, accord-
ing to subjective and objective tests. He has a kind of self-evaluation for
himself and his external environment (Said, 2008: 162.(

There is a strong emphasis on the importance of emotional awareness
pointed out by some of the theorists. Both Mash and Wolfe (2007), who
have expressed emotional awareness and expression, have been the core
element of human psychological experience and the main feature of activ-
ity and organization of children since birth. The emotional experiences of
children and the expression and organization of emotions are of particular
importance in the child’s relationships and social interactions, thus being
the basis for the early development of the personality. Children have a
natural tendency to take care of the emotional hints of others that help
them learn and regulate their own emotions (Mash & Wolfe, 2007: 45) .
And that the development and promotion of emotional awareness of the
child in the educational system, is an important requirement and consider,
as the emotions in the view of Kirk Kirk, 2009)) need a reason for their
existence, and emotional awareness will be understanding that reason, and
Kirk explained that emotions are a complete response system, On various
factors and experiences, and includes physical sensations and ideas for the
individual. To control emotions one needs to address his own thoughts and
physical sensations, which requires information that produces emotional
awareness (Kirk & etal, 2000: 69).

Lane et al. (2004) also noted that emotional awareness is the most impor-
tant skill of emotional intelligence as emotional awareness represents the
ability to identify and describe one’s emotions and the emotions of others
(Lane & etal, 2004: 171). Macintyre (2001) further emphasizes that the
development of emotional awareness is of great importance as part of the
child’s healthy development, as it allows the child to: (search confident-
ly for new places, express feelings and emotions, appreciate works of art
(music and dance) (General feeling in the mosque or church) (Macintyre,
2001: 33).

Studies also emphasized the importance of emotional self-awareness
through its association with many psychological variables. Ryan and et
al (1989) have shown that emotional awareness plays an important role
in self-organization (et al., 1989: 436 Ryan). The Scheer & Carver (1977)
study indicates that individuals with higher self-awareness are more pas-
sionate and more emotional than their low-sense peers. They also con-
cluded that emotional self-feeling stimulates behaviors that increase the
stability of the social pyramid and emphasize the roles of social status
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(Scheir & Scarver, 1977: 625).

The importance of the research is also of the importance of the studied
stage, since the late childhood has not been studied and considered suf-
ficient and adequate study so we have little information about emotional
self-awareness. As well as the novelty of comparative research, especially
at the local level, as the researchers believe that this research is one of
the first research in Iraq and the Arab world (within the knowledge of
researchers).

research goals:

The current search aims to identify:

1 - Emotional self-awareness in children according to variables:

A) Age (9, 10, 11) years.

B. Sex (males / females).

2. Significance of differences in emotional self-awareness in children ac-
cording to variables:

A) Age (9, 10, 11) years.

B. Sex (males / females).

Search limits:

The current research is determined by children of the ages (9, 10 and 11)
who are present in the primary schools in the governorate of Baghdad in
the departments of Al-Karkh (1st, 2nd and 3rd), Al-Rusafa (1st, 2nd and
3rd), for both sexes for the academic year (2018/2019) .

Terminology:

Firstly. Development (Development):

Definition Language:

Ibn Masur (p.): Phase: It was developed after a stage, and sometimes after
atime. People are phases. The Almighty says: “He created you for a time”,
ie, different things and different sources (Ibn Manzoor, p. 6: 396).
Definition Definition:

The definition of Shaaban and Tim (1999): a continuous process of pro-
gress interspersed with periods of speed and periods of slowness and peri-
ods of decline sometimes, but it is an integrated natural process, a complex
interaction between learning and maturity and training (Shaaban, Tim,
1999: 111).

The definition of “Santrock” (Santrock, 2006) is a change in personal abil-
ities that begins from conception and continues in relation to the individu-
al’s life. Most developments include progress, although they also include
regression (Santrock, 2006: 5).

Evolution is theoretically defined in the current research as: developmen-
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tal changes occurring in children aged 9, 10 and 11 years in emotional
self-awareness. Aggressively defined as the changes in the total score the
child receives in response to the emotional self-esteem scale in age.
Second. Emotional Self-Awareness: (Affective Self - Awareness)
Definition Language:

Al-Zayyat et al. (2004): Awareness of the person who is aware of his sleep
or negligence: - Aware of his negligence / awareness - awareness of knowl-
edge (Zayat et al., 2004: 114).

Definition Definition:

Tangney et al., 1991 (Tangney & et al., 1991): that individuals recognize
their emotions and effects, know their emotions at any time, and for what-
ever reason, and understand the links between their feelings, thoughts and
actions.

Meyer & Salouqi (1997): It is the stage at which the individual is able
to understand his emotions accurately, to predict and express them cor-
rectly, based on emotional information, and to understand the connection
between emotions, ideas and actions (Meyer & Salouqi 1997: 10).

Venter (1998) defines the level of the individual in emotional function.
These levels vary from the lowest emotional level to the highest level of
interaction, which requires the ability to monitor the inner emotions as
well as the emotions of others. This ability should be obtained or Learn
38): Venter, 1998).

The two authors adopted the definition of Tangany et al. (1996) as a the-
oretical definition. The procedural definition is the degree to which the re-
spondent receives a response to the emotional self-awareness scale, which
focuses on only two emotions (feelings of guilt, feelings of shame).
Third. Late childhood: (Later Childhood)

Zahran (1990) defines the age group (9, 10, 11) as the age group (4, 5 and
6).

Definition of Wafi (2006): It is called pre-adolescence and begins at the
age of nine years and ends at the age of twelve years. This stage is a prel-
ude to puberty and adolescence and therefore has a slow growth rate in
several aspects (Wafi, 2006: 144).

The researchers adopted the definition of Zahran (1990) as a theoretical
definition of late childhood.

Chapter Two: A theoretical framework, and previous studies:

This chapter consists of two axes: the first is for displaying the theoretical
framework of the research variable, and the second for the previous stud-
ies, as follows:
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Axis I: Theoretical Framework:

First: the theory of Doral and Wicklund (1972):

This theory holds that when an individual is conscious of his personal
experiences, he can have three emotional influences:

First, self-awareness refers to an assessment situation in which individ-
uals compare their current attitude or behavior to relevant personal stand-
ards. Because people rarely meet their criteria fully, emotional self-aware-
ness often produces negative feelings (Steenberg & Aderman, 1979: 330)
Second, self-awareness can change the nature of people’s emotional expe-
riences. Where they can weaken their own emotions by distracting or dis-
tracting their feelings. A person’s focus on his or her emotions can make
him more aware of those emotions, while focusing on other aspects of
experience (such as planning or daydreaming) can distract attention from
their feelings (Silvia, 2002: 53).

Third, thinking about an individual’s self contributes directly to his or her
emotional experience even in the absence of any emotional stimuli. People
can tell their emotions to analyze their motives, evaluate themselves, and
meditate on their inadequacies (Wilson & Schooles, 1991: 192).

Second: the theory of Buss (1980) (sense of self):

This theory is called the theory of the sense of self. It has been shown that
the subjective feeling has different basic dimensions that affect the way in
which the human selects his or her own information. These dimensions are
the sense of self and the general sense of self. The internal visceral sensa-
tions, the different motivations, the physical stimuli, the fantasies and the
dreams are the source of information for those with a particular sense of
self. However, after the general sense of self, the source of information
is completely external, coming from daily interaction and personal and
social communication (Buss, 1980: 21). He points out that individuals are
distributed according to the concept of self-sense at a distance that begins
with “excessive self-awareness” - individuals with a higher sense of self
who are above average or average, and end up at the other end in individ-
uals who have no attention to themselves The feeling is particularly low,
and the scheme (1) illustrates this:
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Chart (1) illustrates the aspects of the sense of self

Third: Lin and Schwartz’s Theory: Lane & Shwartz (1987)

This theory is the first of the theories that established emotional self-aware-
ness in light of levels of consciousness. These levels can be described as
representations of abilities achieved through evolutionary processes such
as the Piaget theory of evolution (Piaget, 1972). Theorists have pointed
out that individuals develop in a different way by organizing emotion-
al experiences. The development through emotional levels of emotional
self-awareness is seen as a result of progress and hierarchical transition
within the cognitive organization of knowledge-related emotion. Seven
levels were identified in the process of achieving emotional self-aware-
ness, and Table 1 illustrates:
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Table 1 shows that individuals are able to develop their emotional skills
to the highest levels of emotional awareness. This assures that emotional
self-awareness ability can be learned in the same way with other cognitive
abilities.

Fourth: Lewis’s theory, 1992 (Lewis) Theoretical theory:

This theory suggests that the development of emotional self-awareness
requires changes in cognitive ability. These changes in cognitive ability
facilitate changes in emotional development. This view holds that knowl-
edge, especially self-knowledge, is an important (complementary) part of
emotional and social development. This theory has attempted to demon-
strate that emotional awareness results from the way people think, and in
particular to focus attention on others. For example, in the discussion of
facial redness (the measure of emotional awareness), Lewis tried to show
that the redness of the face causes how it appears in front of others, or also
to think about what others think about us that causes redness of the face.
This theory assumes that knowledge and emotions follow a hierarchical
pattern. Emotions lead to knowledge, which in turn leads to new emotions.
This theory suggests that at the age of 15 to 18 months the emergence of
critical knowledge, the idea of ego, This knowledge is equipped to pro-
duce a set of emotions that do not include self-esteem. These emotions are
called self-awareness (apparent emotions) that include empathy, discom-
fort, and envy. They are based on self-knowledge. When the child reaches
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the second half of the second year, Guilt, envy and attention) that are not
subject to evaluation, In the third year of the child’s life, a second set of
emotions, towards: standards and principles with goals, and the ability to
assess the behavior of the individual against these standards, show that
such a sequence of emotional development is central to the development of
knowledge. The end of this evolutionary chain is the association of emo-
tions with knowledge And social behavior, Table (2) illustrates this:

Fifth: Wilman & Littuta’s theory (Wellman & Lagattuta, 2000) Self-aware-
ness and emotional thinking:

This theory suggests that children’s experiences of emotional self-aware-
ness can be enhanced by their awareness of mental states as well as their
psychological views of the people around them (mind theory). In fact,
emotional self-awareness is based on how a person’s thinking is evaluated
by others in the light of criteria. What kind of person wants to be a nice,
intelligent, mathematically or in terms of how the child perceives other
people in their assessment, and so the evolutionary changes in children’s
understanding of the mind, which include individual differences in this
information should illustrate how children’s experience is determined For
emotional self-awareness (Wellman & Lagattula, 2000: 21-23).
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Evidence of the connection between the theory of mental development
and emotional self-awareness came from the research by Cutting & Dun
(2003). The study tested that early understanding of the mind can lead to
a high sense of criticism. Knowing that person is more about what others
think and think of making a person more voluntary for negative assess-
ment. This is exactly what the researchers found in children aged 3 and
4 years who showed advanced information about the mind. And children
who have shown very limited information about the theory of reason have
shown very limited information about emotional self-awareness (Cutting
& Dunn, 2002).

Sixth: The Theory of Trance and Robins (Tracy & Robins, 2004):
Although emotional consciousness consists of individual personal experi-
ences, we believe that the stimulation of these emotions occurs in the ser-
vice of a social function, acting as stimuli or signals threatening the social
self. The threat to social self occurs when there is a possibility of loss of
self-esteem and status or acceptance (social approval). Such degradation
or under-evaluation often occurs in certain situations where a person feels
that his abilities and competencies are in question, or in situations of ex-
clusion and apparent rejection.

In their theory, Trense and Rensen added five main features of emotional
self-consciousness:

1. Emotional self-emotion requires self-awareness and self-representation:
First of all, emotional self-feeling differs from basic emotions, because it
requires self-awareness and self-representation. Although basic emotions
such as fear and sadness, which can often involve self-evaluations, emo-
tional self-feeling should include these processes.

2. Emotional self-feeling appears late in childhood compared to basic
emotions. That is, emotions that are self-generated develop late relative to
the underlying emotions. Most of the underlying emotions appear within
the first 9 months of life. In contrast, the general self-induced emotions
(sometimes called the initial form of discomfort) do not develop until the
age of 18-24 months, More complex emotions, such as shame, guilt and
pride, appear late at the end of the third year of a child’s life.

3. Emotional Self-Feelability Facilitates the achievement of complex so-
cial goals: It is easy to understand how to stir up the main emotions. Sur-
vival objectives For example, fear can drive an individual to escape from
predators, thereby enhancing the survival hypothesis in the face of danger.
Emotional self-development develops initially to stimulate the acquisition
of social goals such as support or livelihood or to strengthen status or pro-
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tection against the rejection of the group.

The emotional self-feeling does not have universal or bilateral facial ex-
pressions: each of the six basic emotions has universal, bilateral facial
expressions. By contrast, the researchers could not determine the proper
expressions of any self-emotion emotion. Recent research on isolated vil-
lages in Burkina Faso has concluded that at least two of these expressions
(sense of pride and shame) can be universally known. There are many pos-
sible explanations for the absence of dual biases in emotional self-feeling,
namely, :

a. Complex body positions or body signals are associated with discomfort,
shame, and pride. They correspond to the complex messages sent by these
emotions, while rapid facial expressions can be sufficient to send signals
(eg run away), but more complicated physical expressions deliver more
complex messages I did something that makes me deserve high status).
B. Emotional self-feeling can be more frequently expressed in language
than in nonverbal expressions, and it requires more detailed and precise
processes to produce language.

C. The expression of emotional self-feeling can be poorly adapted over
time, which is important in organizing these expressions. However, it is
difficult to regulate proper expressions compared to physical movements
because many facial muscles are involuntary. For example, in many cul-
tures, it is not acceptable to show great pride, and such behavior reduces
the person being loved.

5. Emotional Self-Consciousness Cognitive Complex: The last character-
istic of emotional self-awareness is that it is more medically complex than
basic emotions (Tracy & Robins, 2004: 103-113).

The second axis: Previous studies:

In this topic, the researcher reviews the previous studies that he was able
to obtain, which are relevant to the current research subject. These studies
will be presented in chronological order, as follows:

Lewis et al., 1979):

The study aimed to identify the development of emotional self-awareness
by testing how the children respond to their appearance in the mirror after
placing a light red dot on their noses. The sample of the study reached
(50) children between the ages of one and nine years. The study found that
the child did not touch his nose before the age of (15) or (18) months in
response to his image in the mirror. However, between 14 and 24 months,
there is a marked increase in the sign of tactile touch, sometimes accom-
panied by signs of confusion (smile, shyness). The study also showed that
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children between 3 and 5 years old know something From the equivalence
of emotional self-awareness as they can easily distinguish pride with pos-
itive emotions and feelings of shame, guilt and shame with negative emo-
tions. For example, a child can focus on one direction, but he feels different
emotions, and they are aware of the social attitudes that drive people to vi-
olate the behavior of the self, and in the stage (6-8 years) Children become
more deeply engaged in thinking about interpreting the behaviors of their
peers and, as a result, more appreciative of their partners’ reactions in light
of their understanding of the appropriate behavior, emotional influences of
their peers, and at 9 years, Self-reflection Wyatt mind and emotions, and
more accurate in judgment when he thinks of others and what they think.
Thompson study, 1987)):

This study aimed at understanding the children’s understanding of shame
and guilt at the age of (4-9) years, by presenting various stories in the
locality of control for behaviors as well as the possibility of external eval-
uation. The results showed that children aged 4 and 5 years associated
shame and guilt with the negative consequences. Children older than 8
years took into consideration that the person was personally responsible
for the negative consequences, and that children aged 9 years confessed to
shame. Against the guilt of people who are not efficient for their peers, and
a sense of shame versus guilt for those who commit moral violations that
lead others to think in particular towards them.

Tangney & Denring, 2002):

This study aimed to identify the information of children and adolescents
in a sense of shame compared to guilt in situations associated with the dis-
ease. The results showed that children aged 7 years and older were more
consistently predicting a sense of shame compared to guilt for people
who did something wrong and reflected negatively on them (for example,
they did not deliberately take the medicine and break it) and more guilt
compared to feeling ashamed of the situations when People do something
wrong, and do not lead to a negative evaluation for them (for example,
leaving a rabbit away because the rabbit has caused a rash rash), so chil-
dren do not associate shame with behaviors that reflect self-harm.

The Kroniki & Chlouverakis Study, 2004:

The study aimed to identify the development of emotional self-awareness
of children between the ages of 7-11 years within prevailing attitudes. The
study concluded that children between the ages of 7-11 years pride them-
selves on (Eg, catering to a hungry person) and attributed negative emo-
tions to assault or violation of standards. And positive emotions to abide
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by laws or standards. Positive affect is associated with the attitude of being
close to pride (being good, avoiding psychological harm and harming oth-
ers, or doing the right things). Negative emotion is associated with hurting
others, violating standards and reflecting feelings of guilt and shame (for
example, Standards, or puts himself and others in dangerous and harmful
positions).

Chapter Three: Research Methodology and Procedures:

In this chapter, the researchers review the methodology used in the current
research, and the procedures that have been followed to achieve its objec-
tives, as follows:

First: Research methodology:

The current researchers adopted the cross-sectional study of the develop-
mental study in the descriptive approach (Al-Batash and Abu Zeina, 2007:
225).

Second: Research Procedures:

1. Community Search:

The current research community consists of children (male and female)
present in primary schools aged 9, 10 and 11 years in the city of Baghdad
with Karkh and Rusafa for the academic year (2018-2019). Table 3 illus-
trates this:

2. Sample Search:

The researchers chose one directorate from each of the districts of Karkh
and Rusafa in the simple random way, the Directorate of the third Rusafa
and the second Karkh. In the same way he chose two primary schools on
each side of Rusafa and Karkh to choose children from the ages of 9, 10
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and 11 years. Thus, the number of children who represented the sample
was 180 children. The children were randomly selected to represent the
age and sex variables by 60 children at each age of research. Table 4 shows:

Third: Research Tool:

Self-awareness scale Scale of Affective Self-Awareness (SOSCF-C).):

To achieve the current research objective of measuring children’s emo-
tional self-awareness, and after reading the literature on the current re-
search topic, the researchers obtained the English version of Tangney et
al. (Tangier et al., 1991). Of which 10 are negative and 5 positive ones are
situations in daily life that children can face. Each story follows a number
of qualitative behavioral responses in which children are asked to make
their estimates of five-step alternatives: (never likely, Possibly, potentially,
very likely) and their weights (1, 2, 3, 4, 5) For the rest.

Steps to prepare an emotional self-awareness scale:

For the purpose of preparing the measure of emotional self-awareness
and its use in the Iraqi environment to achieve the objectives of this re-
search, the researchers conducted a number of steps, as follows:

1 - The researchers obtained the scale after the correspondence of the re-
searcher at the University of George Mason through the World Information
Network obtained the English version of this scale Annex (1).

2 - Display the scale to three specialists in translation () for the translation
of the scale from English to Arabic.

3. After the translation of the standard, the three translated versions were
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translated into Arabic in one copy, and then an expert (psychology special-
ist) was presented in English and Arabic for re-translation into English,
taking into consideration the original English version.

4. The translated version was then translated into English with the original
English version.

Analyzing the scale paragraphs:

(Annex 2) presented a group of arbitrators of educational and psychologi-
cal sciences with a number of (10) arbitrators (Annex 3). They were asked
to make observations and opinions on the validity of each story and its
paragraphs in the measure of emotional self-awareness. (5) illustrates the
following: (1) The results of the study are presented in the following table:
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Table (5) shows the following:

The approval of the experts by a percentage of (80 - 100%) on (30) para-
graphs distributed on the stories of the scale.

Experts proposed to amend paragraph (a) of the third story, paragraph (b)
of the fifth story, paragraph (b) of the sixth story, and paragraph (b) of the
fifteenth story.

Statistical analysis of paragraphs:

The researchers resorted to the two extreme groups, and the relation of the
degree of the paragraph to the overall degree in the analysis of the para-
graphs. The scale was applied to a sample of 180 children.

Here is an explanation of the statistical characteristics of the paragraphs:
A - Extraction of discriminatory power of paragraphs:

For the purpose of conducting statistical analysis in the light of the two
groups, the following steps were followed:

1 - Determine the total score of each form, each form included (30) para-
graph.

2 - Ordering the forms descending from the highest grade to the lowest
grade.

3) Appointing (27%) of the high grade forms, which amounted to (49)
form, as well as (27%) of the forms obtained the lowest grades which
amounted to (49) form, thus the total of the forms analyzed (98) ) Form.
4. The discriminant force of each paragraph was calculated using the t-test.
The extracted value promised an indicator to distinguish each paragraph
by comparing it to the tabular T value. All 30 paragraphs of the scale were
characteristic, (6) shows that: (1) the value of the index is greater than the
value of the scale of (1.984) at the degree of freedom (96) and the level of
significance (0,05)
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B. The veracity of the paragraphs: The researchers verify the veracity of
the paragraphs by:

Extracting the relation of the score of each paragraph to the total grade of
the scale:

The Pearson correlation coefficients were statistically significant when
comparing the values extracted by the Pearson correlation coefficient
(0.165) at the significance level (0.05) and the degree of freedom (178) ,
And Table (7) illustrates this:
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Indicators of validity of the scale:

A. Face Validity:

The researchers used this type of honesty by presenting the paragraphs
of the scale to a group of arbitrators in the educational and psychological
sciences (Appendix 3) and taking their views on the validity of the emo-
tional self-awareness (s) and their relevance to the research sample (men-
tioned in the validity of paragraphs 19).

Structural Validation:

The researchers obtained this indicator of the scale by calculating the dis-
criminative force of the paragraphs in the style of the extreme groups.
The scales were all able to distinguish between the respondents. Table (6)
shows this:

Reliability indicators:

The researchers used two methods to calculate the index stability index,
namely retesting, and midterm fragmentation, as follows:

a. Stability by re-testing:

The researchers applied the self-awareness measure to a sample of the
research community of 60 children and girls, 20) a child and a girl of all
ages covered by the current research, and gender parity in late childhood,
and Table 8 illustrates:
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Two weeks after the first application of the scale, the researchers reapplied
the measure to the same sample. The measurement and evaluation litera-
ture indicates that the interval between the first and second applications
should not exceed two to three weeks (Adams, 1966: 86). After the Pear-
son correlation coefficient was calculated, it was found that the stability
coefficient of the emotional self-awareness scale (0.76), which is a good
stability coefficient according to the measurement literature.

B. Stability Index:

In this method, the scales were divided into individual and marital
sections, and the Pearson correlation coefficient was used to determine
the relationship between the individual and marital scores of the sample.
The coefficient of correlation between them was 0.6634. Corrected by the
correct Spurman Brown equation (0.7976) Balancing the findings of the
measurement literature.

Description of the meter as final:

This consists of (15) stories (10) negative ones, and (5) positive ones rep-
resenting everyday situations that children can face. Each story follows
two options (a, b) representing qualitative behavioral responses in which
children are asked to make their estimates On three-step alternatives are:
(unlikely, possibly, probable) and their weights (1, 2, 3), respectively. (Ap-
pendix 4), the highest score can be obtained by the respondent (90), the
lowest score (30), and the satisfactory average (60).

Final Application:

The researchers adopted a sample of statistical analysis in the calculation
of the final grades to extract the results of the research, so as not to exclude
any paragraph.

Statistical means:
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The researchers used the statistical file for social sciences (SPSS) to ad-
dress the data of his research, as follows:
1. T-test of two independent samples to calculate the discriminant force of
the scales of the emotional self-awareness scale.
2 - Pearson correlation coefficient to extract the relation of the degree of
the paragraph to the total degree of the scale, as well as the extraction of
the stability index by retesting.
3 - The final test of one sample to compare the theoretical average and the
calculated mean.
4 - Analysis of the binary variance to know the difference in “emotional
self-awareness” according to the variables of age and sex.

The researchers used the following equations manually:
1. Percentage law: To extract the percentage of arbitrators who approve
and disagree with each paragraph of the emotional self-awareness scale:
100 x (part) / percentage
2. Spirman’s corrective equation for the computation of semantics (2r) / (1
+ 1) = correctional Brown Spurman

(Azzawi, 2008: 79).
Chapter Four: Presentation, Interpretation and Discussion:

This chapter includes an overview of the findings of the current research
according to its objectives and interpretation, and then come out with some
conclusions, recommendations and proposals, as follows:
First, the emotional self-awareness of children according to the variable:
a)Age (9, 10, 11) years.
The use of T-test for one sample showed that the differences between the
calculated and theoretical averages in children aged 9, 10 and 11 years
were statistically significant. The calculated T values were greater than the
tabular T value at all ages, Table 9, Figure 1 illustrates this:
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Figure (1)

Emotional self-awareness averages according to the age variable

Based on the criteria adopted by the two researchers to judge the availa-
bility of emotional self-awareness, children aged 9, 10 and 11 years in the
research sample have a degree of self-awareness in all ages.

B) Self-awareness of the children’s emotional according to the variable: b.
Sex (males / females).

The use of the T-test for one sample showed that the differences between
the calculated mean and the theoretical mean of the male and female scores
were all statistically significant. The calculated T values were greater than
the T-value (Table 10) and Figure (2)
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Emotional self-awareness averages according to sex variable

IIT - the significance of differences in self-awareness of children’s emo-
tional according to the variables of age and sex and interaction between
them:

The use of bivariate analysis by interaction to derive the significance of
differences in emotional self-awareness showed that there were no signifi-
cant differences in age and gender, as well as that there was no interaction
between these two

(Age, gender). The calculated alpha values are smaller than the tabular
value (), and Table 11 shows that:
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Interpretation and discussion of the results:

The researchers will discuss the findings of the current research and in-
terpret them in the light of their indicators:
The results show that children aged 9, 10 and 11 have emotional self-aware-
ness, which is consistent with Louis et al. (1979), Korniki & Chlouver-
akis (2004) and Thompson (1987) , And this finding is in line with the
evolutionary theory (theory adopted), which indicated that the temporal
sequence in which emotional self-awareness towards aging progresses is
that at the end of the second year or the beginning of the third year of the
child’s life achieves at least a basic level Of knowledge, which is necessary
for his experience of emotional self-awareness, and attention to standards
versus God Locke, which is hosted, and personal acceptance of these ex-
ternal standards for the same. At the end of middle childhood, the child
becomes in tune with the psychological life of other people. Taking into
account the assessments of others and their emotional responses in guiding
his behavior. In late childhood, children not only become more self-aware
but also develop an interest in others’ emotions and evaluations. This is the
result of this research.
The results also show that both males and females have a degree of
self-awareness. The researchers believe that we must pay attention to the
equal opportunity between males and females in different life situations,
and the presence of children within the social milieu of the family or school
and the culture of society. To share empathy with others and to understand
and understand their emotions.
The results also showed that there were no differences between males and
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females in the development of emotional self-awareness. This may be due
to the fact that both sexes are vulnerable to the same stimuli, with equal
opportunities to observe the environment, socialization and culture, es-
pecially in recent years. The Iraqi family on the equality between males
and females, similar to calls for non-discrimination between males and fe-
males in all rights and duties, whether at home or institution as required by
the regulations of Sharia and human rights. The results showed no statisti-
cally significant effect of the interaction between the age and sex variables
in the current research sample.

Conclusions:

In the light of the search results, the following can be inferred:

1. Children of the ages (9, 10, 11) have an emotional self-awareness.

2. Emotional self-awareness takes an ongoing, non-progressive pathway
through age.

3. The evolutionary path of emotional self-awareness is not affected by
age and social type of individual.

Recommendations:

In light of the current research results, the researchers recommend the fol-
lowing:

1. Training (parents, teachers) and all the officials and workers in educa-
tion on how to contribute to improving children’s emotional self-aware-
ness within the educational and psychological programs.

2. The family should allow her child to express their emotions and super-
vision in order to achieve a healthy emotional and social development for
her child.

3. The need to alert parents and teachers in meetings of parents of children
and meetings of the school to the importance of careful observation of
emotional expressions in their children to be able to evaluate accurately,
and objectively to be recorded in the school card for the child.

Proposals:

The researchers suggest subsequent studies to investigate:

1. Conduct further studies on the development of the understanding of
emotional self-awareness at a younger age.

2. Conduct a study linking self-awareness and self-efficacy. Pandora
(1977) emphasized the need to link emotional self-awareness and self-ef-
ficacy by helping the individual to perform the appropriate behavior.

3. Conducting empirical research on the effectiveness of an orientation
program aimed at increasing children’s emotional self-awareness.



The effect of Adey and Shayer Model on the Acquisition of the Gram-
matical Concepts by Preparatory School Students and Developing

Their Attitudes towards Arabic Grammar Subject 2925
Sources

Arab Sources:

. Son of Manzoor (1955), San’a Al Arab, 2, Beirut: Dar Sader. P.
20C / 396.

. Al-Batsh, M., and Abu Zayna, V. (2007) Scientific Research Meth-

ods, I 1, Iraq: Dar Al-Masirah for Publishing and Distribution University
of Baghdad. P. 225.

. Zahran, H. (1990) Psychology of Growth, Childhood and Adoles-
cence, 15, Egypt: World Book Library. P. 84.

. Said, S. (2008) Emotional intelligence and the ecology of unlimit-
ed energy, i 1, Jordan: the world of modern books.

. Solomon, S. (2005) Improving self-concept Development of
self-awareness and success in various areas of life, 1, Cairo: Dar Alam
Books. P. 21.

. Shayeb, p. (2012) Foundations of Educational Research, I 2, Jor-
dan: Dar Wael. P. 105.

. Sha’ban, K., and Tim, p. (1999) Evolution of Thinking in Chil-
dren, Jordan: Dar Safa. P. 111.

. Abdel-Sattar, M. (2011) Psychology of the sense of self and atten-
tion processes in humans, Jordan: Dar Ghaida.

. Al-Azzawi, R. (2008) Measurement and Evaluation in the Teach-
ing Process, I 1 Jordan: Dar Dijla. P. 79.

. Arabic Language Complex. (2004) Intermediate Dictionary, 14,
Egypt: Shorouk International Library. P. 114.

. Wafi, L. (2006) Behavioral Disorders and Their Relationship to

the Level of Psychological Compatibility of Deaf and Blind Children,
Master Thesis, Gaza: Faculty of Education - Islamic University. P. 144.

. English sources:

. Adams,G.(1966) Measurement and Evaluation psychology,
.Cliffs, Englewood .p37.

. Borland, M, Laybourn, A, Hill, M. and Brown, J.(1998) Middle
Childhood ,The Perspectives of Children and Parents. Jessica King-
sley, London.p3.

. Buss, A. .(1980) Self-consciousness and social anxiety .San Fran-
cisco, Freeman. P3-56.

. Cutting, A, and Dunn, J. (2002)The cost of understanding other

people: Socia



Huda Mohammed Salman and Falah Saleh Hussien
2926 Opcion, Afio 35, Especial N°21 (2019): 2899-2921

Cognition predicts young children’s sensitivity to criticism. Journal of
Child

Psychology and Psychiatry, 43(7),p 849.

. Ferguson, T, and Stegge, H.(1995) Emotional states and traits in
children: The case of guilt and shame. Guilford Press, New York. P 7-21.
. Flavell, J, and Green, F .(2000) Development of children’s aware-
ness of their own thoughts. Journal of Cognition and Development, 1(1),
p97-112.

. Kirk, M ,Andrews, B., Brewin, C, Rose, S.(2000) Predicting
PTSD symptoms in victims of violent crime: The role of shame,
anger, and childhood abuse.

. Journal of Abnormal Psychology.p69.

. Korniki, E, and Chlouverakis,G.(2004) Development of Senti-
mental consciousness

. within common situations of Children between (7 — 11) years
Journal of Developmental Psychology,22,p605-619.

. Lane, R, and Schwartz, G. (1987) Levels of Emotional Aware-
ness: A Cognitive- developmental. American Journal of Psychiatry.

. Lane, D ,Rankin, J.,Gibbons, F, and Gerrard, M.(2004) Adoles-
cent self- consciousness: Longitudinal age changes and gender
differences in two  cohorts. Journal of Research on Adolescence, 14,p
1-21.

. Lewis,M and Brooks,J.(1979) Development of Affective Self —
Awareness at the levels of early childhood and middle childhood.
New York.p2-14.

. Lewis, M. (1992) Shame: The exposed self. Free Press, New York.
p5-27.

. Macintyre, C. (2001) Enhancing Learning Throug Play. A Devel-
opmental Perspective for Early Years Settings. David Fulton, London.p33
. Mashek, D. and Wolfe, F .(2007) Moral emotions and moral be-
havior. .Cliffs,  Englewood.p45.

. Ryan, M. Scheff, T. N and Retzinger, M .(1989) Crime, violence,
and self-esteem. University of California Press.p57-73.

. Santrok, A, and Jahn,W. (2006) life —span development (Edit).
Graw-Hill, University of Texas . p201-213.

. Scheier,M. and Carver, C. (1977) Self-focused attention and the
experience of emotion. Journal of Personality and Social Psychology, 35,
p625-636.

. Schneider, M, and Leitenberg, H. (1989) A comparison of aggres-



The effect of Adey and Shayer Model on the Acquisition of the Gram-
matical Concepts by Preparatory School Students and Developing
Their Attitudes towards Arabic Grammar Subject 2927

sive and attributions for success and failure. Journal of Abnormal
Child Psychology

. Volume 14, Issue.p96-102.

. Silvia, P. (2002) Self-awareness and emotional intensity. Cogni-
tion and Emotion. Steenbarger, B, and Aderman, D. (1979) Objective
self-awareness as ano aversive state: Effect of anticipating discrepancy
reduction. Journal of Personality.p53.

. Tangney, J, Wagner,P ,Gavlas,J] and Gramzow,R. (1991) The Test
of Self- Conscious Affect for Adolescents (TOSCA-A).fairfax VA: Georg
Mason

. University.p37-70.

. Tangney, J and Dearing, L.(2002) Emotions and social behavior.
New York.p2-63.

. Thompson, R. (1987) Development of children’s understanding of

shame feeling and quilt feeling during the ages ( 4 — 9) years. Devel-
opmental Psychology, 23(1), p124-131.

. Tracy, J. and Robins, R. (2004a) Putting the self into self-con-
scious emotions: A theoretical model. Psychological Inquiry, 15, p103—
125.

. Venter, E. (1998) Assesseringsriglyn vir die Bepaling van die Kind
se Emotional Bewussyn. Universities of Pretoria. (MSW Mini-dis-
sertation).p3-9.

. Wellman, H. and Lagattuta, K. (2000) Developing understandings
of Mind Oxford University Press.21-28.

. Wilson, R. and Schooler, J. (1991) Thinking too much: Introspec-
tion can reduce the quality of preferences and decisions. Journal of

Personality and Social.p192.






UNIVERSIDAD
DEL ZULIA

epcion

Revista de Ciencias Humanas y Sociales

Afio 35, Especial N° 21, (2019)

Esta revista fue editada en formato digital por el personal de la Oficina de
Publicaciones Cientificas de la Facultad Experimental de Ciencias,
Universidad del Zulia.

Maracaibo - Venezuela

www.luz.edu.ve
www.serbi.luz.edu.ve

produccioncientifica.luz.edu.ve





